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Checklist – Contextual Analysis & Instructional Design 
Instructional design literature and numerous course development rubrics point to the 

importance of systematically designing and aligning course elements (click here to see a brief 

overview of systematic alignment guides as well as a course rubric comparison table). A central 

part of these considerations are the contextual analyses that one conducts and the instructional 

design and evidence-based methods that one uses in the design and development of a course. In 

addition, the values that one’s class embodies should also be taken into consideration. The 

following checklist is therefore intended to help guide you in these considerations. There are 

many resources that are available to guide you in these areas in far greater detail. As a result, 

the following are merely beginning areas to think about as you design and develop your course. 

As always, please adapt this checklist to fit with your own needs. 

BEGINNING CONTEXTUAL CONSIDERATIONS: 

☐ Instructor is able to identify and articulate relevant learner characteristics including one or 

more of the following: 

☐ Student backgrounds in relation to course content and skills – being able to accurately 

assess their likely levels of understanding and experience 

☐ Learning styles, preferences, and/or traits that are likely to be most relevant for the 

course 

☐ Specific gifts and assets as well as unique needs and challenges that learners are likely 

to come to the class with in relation to course content/skills 

☐ A general understanding of the local culture in terms of common student beliefs, 

symbols, images, etc. that might be integrated into the course to help with learner 

understanding and integration of course content/skills 

☐ Instructor is able to identify their own teaching in terms of one or more of the following: 

☐ Educational theory and practice preferences related to the course (i.e., a philosophy of 

teaching and learning) 

☐ Background and experience with the content/skills 

☐ Background and experience with teaching the content/skills 

☐ Instructional training, support systems, and tools that are available to you in relation 

to the course content/skills and its delivery 

  

https://drive.google.com/file/d/0B8GQm3tzIFOedWZyVmpaTUNfdXc/view?usp=sharing
https://drive.google.com/file/d/0B8GQm3tzIFOeOWF2X0k1bjRyNzg/view?usp=sharing
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☐ Environment Considerations: 

☐ The physical and/or virtual space is assessed in terms of what it can offer to support 

course content/skills and delivery 

☐ The physical and/or virtual space is assessed in terms of the possible limits and 

challenges that it might pose to course content/skills and delivery 

INSTRUCTIONAL DESIGN & EVIDENCE-BASED METHODS: 

☐ Instructor is able to identify evidence-based educational and learning science literature to 

support the design and delivery of specific course elements (i.e., what research-based 

evidence do you have that your course design and delivery will actually have the impact that 

you intend it to have?) 

☐ Instructor is able to identify past/personal experiences and data to support the design and 

delivery of specific course elements (i.e., what past/personal evidence/data do you have that 

your course design and delivery will actually have the impact that you intend it to have?) 

☐ Instructor is able articulate how their course development will progress along instructional 

design processes (e.g., ADDIE, rapid prototyping, etc.). While you may not use typical 

instructional design terms found in the literature, you should still be able to articulate the 

processes by which your course design and delivery will unfold. Typical instructional design 

processes include the following phases (see http://www.instructionaldesign.org/ for more 

information). Consider how you will engage each of these phases for your class: 

☐ Analysis – “The instructional problem is clarified, the instructional goals and 

objectives are established and the learning environment and learner's existing 

knowledge and skills are identified.” 

☐ Design – “The design phase deals with learning objectives, assessment instruments, 

exercises, content, subject matter analysis, lesson planning and media selection. The 

design phase should be systematic and specific.” 

☐ Development – “The development phase is where the developers create and assemble 

the content assets that were created in the design phase. Programmers work to 

develop and/or integrate technologies. Testers perform debugging procedures. The 

project is reviewed and revised according to any feedback given.” 

☐ Implementation – “During the implementation phase, a procedure for training the 

facilitators and the learners is developed. The facilitators' training should cover the 

course curriculum, learning outcomes, method of delivery, and testing procedures. 

Preparation of the learners include training them on new tools (software or 

hardware), student registration.” 

http://www.instructionaldesign.org/
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☐ Evaluation – “The evaluation phase consists of two parts: formative and summative. 

Formative evaluation is present in each stage of the ADDIE process. Summative 

evaluation consists of tests designed for domain specific criterion-related referenced 

items and providing opportunities for feedback from the users.” 

VALUES-CENTERED CONSIDERATIONS: 

☐ It can be argued that no course is truly “values neutral” since what is considered to be 

important is reflected by what is included as well as what is excluded from the class. The 

values and mission of one’s institution are therefore embodied in the class as reflected in the 

course along with other values that are considered central for the course. The following are 

examples of the different course elements and how we might begin to think about them in 

relation to the values that they embody: 

☐ The objectives reflect the values of the institution and are directly related to it. At 

CSM, for instance, the mission of the university as well as the student learning 

outcomes are sources that speak to these institutional values as do the Sisters of 

Mercy Critical Concerns. 

☐ The content chosen for the course focuses on issues that are considered to be of 

central importance. For example, if environmental concerns are crucial to the college, 

then case studies, projects, examples, et cetera are chosen to directly engage with 

these issues as they relate to the specific discipline. 

☐ The pedagogies, strategies, and activities that are utilized that embody the kinds of 

engagement that is important to the organization. For instance, if community 

engagement is central, then service-learning and other community-based pedagogies 

are utilized. 

☐ Course technologies and tools reflect the values of the school. If working with lower 

socio-economic status (SES) students is important, then low or no cost technologies, 

tools, and resources are intentionally chosen. 

☐ Teaching and learning theories are indicative of the institution’s view of learners. In 

many institutions, for instance, student-centered and learner-empowering views are 

embraced. If one were to be at such an institution, then, the teaching and learning 

theories used in one’s course should reflect these views (e.g., constructivism, etc.). 

☐ The assessments focus on the areas of learning and development that are deemed of 

highest importance. If a school seeks to foster holistic development of its students 

(e.g., mind, body, spirit), then assessments might give precedence to assessing the 

ways that the specific course has an impact on these. 

http://www.csm.edu/our-mission
https://angel.csm.edu/section/content/default.asp?WCI=pgDisplay&WCU=CRSCNT&ENTRY_ID=ED948ECBA1A54548AB5F63B9477EAEC1
https://angel.csm.edu/section/content/default.asp?WCI=pgDisplay&WCU=CRSCNT&ENTRY_ID=ED948ECBA1A54548AB5F63B9477EAEC1
http://www.sistersofmercy.org/files/documents/resources/Justice/CriticalConcerns-1Pger-FINAL.pdf
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ADDITIONAL SYSTEMATIC ALIGNMENT CONSIDERATIONS: 

☐ Analyses and design (A&D) considerations (i.e., the above considerations) are clearly and 

directly aligned with and support course activities, assessments, objectives, content and 

materials, tools and technologies, and teaching and learning theories (click here to see a brief 

overview of systematic alignment guides): 

☐ A&D considerations highlight institutional as well as discipline-specific activities and 

pedagogies that might be used in the course (e.g., service-learning, community-based 

practices, practicums, etc.) – click here to see guidelines for choosing pedagogies, 

strategies, and activities 

☐ A&D considerations highlight institutional as well as discipline-specific assessments 

that might be used in the course – click here to see guidelines for developing 

assessments 

☐ A&D considerations identify institutional goals, needs, and outcomes that are 

relevant to the course (e.g., student learning outcomes, institutional mission 

statement, writing across the curriculum programs, etc.) – click here to see guidelines 

for developing objectives 

☐ A&D considerations note local and discipline-specific content, tools, and technologies 

that are readily available to support the course (e.g., local sites that learners might 

visit, guest speakers, online discipline specific repositories, software commonly used 

in the discipline, technologies used by ones’ institution, etc.) – click here to see 

guidelines for choosing content, tools, and technologies 

☐ A&D considerations identify institutional as well as discipline-specific teaching and 

learning theories that are relevant to the course – click here to see guidelines for 

considering teaching and learning theories 

☐ These considerations are aligned across institutional and course levels (e.g., A&D at each 

level is clearly and directly relatable to other levels, there are no inconsistencies or 

contradictions in information or methods used, etc.) 

For more information and to see the references used to develop this template, click here to view 

the Course Design & Development Guidelines. 

https://drive.google.com/file/d/0B8GQm3tzIFOedWZyVmpaTUNfdXc/view?usp=sharing
https://drive.google.com/file/d/0B8GQm3tzIFOeZzE0cGNiaTJvRTg/view?usp=sharing
https://drive.google.com/file/d/0B8GQm3tzIFOeZzE0cGNiaTJvRTg/view?usp=sharing
https://drive.google.com/file/d/0B8GQm3tzIFOedzVxWVRsSVl2Ync/view?usp=sharing
https://drive.google.com/file/d/0B8GQm3tzIFOeMkF2YWJpMzdmLXc/view?usp=sharing
https://drive.google.com/file/d/0B8GQm3tzIFOeMGxndVIyTk9xbm8/view?usp=sharing
https://drive.google.com/file/d/0B8GQm3tzIFOeVS1zWGZGUHJ2VGs/view?usp=sharing
https://drive.google.com/file/d/0B8GQm3tzIFOeRzFkcmNXdnZkZDg/view?usp=sharing

